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INTRODUCTION 


Purpose 

The  purpose  of  this  booklet  is  to  provide  samples  of  student  writing  that  exemplify 
the  standards  that  governed  the  scoring  of  students'  written  responses  on  the  June 
1953  English  33  Diploma  Examination.  Examples  of  the  full  range  of  student  writing 
are  included.  The  accompanying  commentaries  highlight  selected  features  of  the 
students'  writing  and  show  how  the  scoring  criteria  used  to  mark  the  essays  relate 
to  the  students'  work.  The  information  in  this  booklet  should  be  of  interest  to 
classroom  teachers,  administrators,  students,  and  parents. 

Contents 

The  English  33  Diploma  Examination  consists  of  two  parts:  Part  A:  Written  Response 

and  Part  B:  Reading  (Multiple  Choice),  each  worth  50%  of  the  total  examination 
mark.  The  English  33  Part  A:  Written  Response  requires  three  separate  writing 
assignments,  each  in  a different  rhetorical  mode.  Because  the  assignments  are  not 
linked  on  the  examination,  each  is  discussed  separately  in  this  booklet. 

Each  sample  of  student  writing  in  this  booklet  has  been  reproduced  as  it  appeared  to 
the  markers,  that  is,  in  the  student's  own  handwriting.  Because  of  space 
limitations,  the  student's  planning  and  drafting  have  not  been  included. 

Accompanying  each  assignment  is  a discussion  relating  the  characteristics  of  the 
assignment  to  the  descriptors  in  the  scoring  guide.  The  complete  scoring  guide  is 
in  the  Appendix  beginning  on  page  47. 

Selection  of  Papers 

The  papers  selected  for  this  booklet  were  used  as  sample  papers  for  training  markers 
during  the  June  1988  marking  session.  As  such,  these  papers  generally  illustrate 
the  quality  of  student  work  at  each  of  the  five  levels  of  accomplishment  described 
in  the  scoring  guide.  In  English  33,  the  range  of  quality  of  student  writing  is 
scored  as  follows:  PROFICIENT  - 5,  CAPABLE  - 4,  ADEQUATE  - 3,  LIMITED  - 2,  POOR  - 
1.  Each  paper  is  assessed  on  this  five  point  scale  for  specific  qualities  within 
each  of  the  following  scoring  categories:  Thought  and  Detail,  Organization,  Matters 
of  Choice,  and  Matters  of  Convention. 

Although  the  papers  in  this  booklet  were  selected  because  each  generally  illustrates 
an  overall  score,  variations  within  that  overall  score  do  exist  in  some  of  the 
scoring  categories. 


Establishing  Standards 

A group  of  teachers  initially  determined  the  range  of  student  performance  on  the 
June  1988  Diploma  Examination  by  reading  a large  random  sample  of  papers  from  across 
the  province  to  determine  the  upper  and  lower  limits  of  the  writing.  These 
teachers,  or  rangefinders,  then  selected  papers  representative  of  the  range  and 
illustrative  of  the  various  scoring  descriptors  to  be  used  for  training  of  group 
leaders  and  markers. 
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The  second  step  in  establishing  standards  was  a day-long  session  held  with  a 
group  of  teachers  specially  selected  to  serve  as  leaders  of  small  groups  of 
markers.  These  teachers  reviewed  the  representative  papers  from  rangefinding  and 
endorsed  them  as  appropriate  illustrations  of  the  various  scores  possible,  thus 
setting  standards  for  the  marking. 

Marking  Process 

Teachers  were  selected  for  marking  on  the  recommendations  of  their 
superintendents.  All  of  the  teachers  were  currently  teaching  the  course  and  had 
done  so  for  at  least  two  years.  They  spent  the  first  hours  of  the  marking  period 
in  an  intensive  training  session  that  included  a review  of  the  scoring 
descriptors  as  they  related  to  the  representative  papers  previously  selected  by 
the  rangefinders  and  group  leaders.  It  is  these  papers  that  are  discussed  in  the 
pages  that  follow. 

Neither  the  students'  names  nor  the  schools'  names  appeared  on  the  examination 
papers.  Markers  were  advised  not  to  mark  a paper  if  they  suspected  that  they 
recognized  its  source.  They  were  instructed  to  disregard  the  quality  of  the 
handwriting  in  evaluating  the  papers  and  to  return  a paper  unmarked  if  they 
thought  the  handwriting  could  influence  their  judgment.  No  marks  were  placed  on 
the  examination  booklets  during  the  marking  process.  Scores  were  recorded  on 
separate  score  sheets.  All  papers  received  three  independent  readings. 

Provision  was  made  for  a fourth  reading  if  the  scores  awarded  by  the  previous 
three  markers  varied  to  the  extent  that  the  student's  final  grade  would  be 
significantly  affected. 

Cautions 


The  following  cautions  should  be  kept  in  mind  when  reading  this  booklet  or  when 

using  the  contents  for  instructional  planning. 

1.  These  papers  are  samples  of  student  writing  that  reflect  an  interpretation 
of  the  standards  that  teachers  established  specifically  for  the  June  1988 
marking  session.  The  interpretation  of  the  standards  and  the  judgments  made 
by  markers  at  that  time  may  vary  with  other  writing  assignments  and  with 
writing  completed  under  different  circumstances.  These  samples  of  writing 
should  not  be  used  as  models  for  instructional  purposes.  Rather  they  are 
intended  to  demonstrate  how  the  scoring  criteria  were  applied  to  samples  of 
student  writing  from  the  June  1988  examinations  only.  However,  in  the 
stronger  papers  there  are  general  features  that  indicate  what  students 
should  strive  to  achieve. 

2.  It  should  also  be  noted  that  students,  when  writing  the  Personal  Response  to 
Literature , are  free  to  select  and  organize  their  materials  in  any  manner 
that  they  feel  will  best  present  their  ideas. 

3.  Readers  should  consider  each  student's  accomplishments  in  light  of  the 
constraints  of  the  examination.  Under  examination  conditions,  students  are 
able  to  prepare  writing  that  we  must  consider  as  first-draft  only. 
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GENERAL  COMMENTARY 


Each  administration  of  the  English  33  Diploma  Examination  results  in  teacher-markers 
making  a number  of  observations  that  can  provide  useful  direction  to  teachers  and 
students  who  are  interested  in  improving  writing.  Teachers  who  marked  the  June  1988 
English  33  examinations  centred  many  of  their  observations  on  the  need  for  students  to 
include  specific  illustrative  detail  in  their  work,  and  on  the  relationship  between 
planning  and  successful  revised  work. 

The  stronger  papers  in  June  1988  tended  to  be  distinguished  from  the  average  ones  by 
carefully  chosen  specific  detail  that  illustrated  the  writer’s  ideas  and  feelings. 
Although  a feature  of  some  of  the  best  papers  was  insightful  and  mature  thinking,  many 
of  the  capable  papers  were  most  strongly  characterized  by  the  writer  "showing"  the 
reader  rather  than  "telling"  what  was  significant. 

Markers  did  express  concern  about  the  lack  of  planning  and  drafting  in  many  of  the 
English  33  papers.  Strong  papers  generally  had  planning  and/or  drafting.  Weaker 
papers  rarely  had  any  planning  or  drafting. 

Students  have  two  and  one- half  hours  to  write  their  responses  to  three  tasks.  They 
should,  therefore,  take  time  to  work  with  ideas  on  paper  before  they  prepare  the 
drafts  that  will  be  marked.  While  it  is  known  that  different  writers  plan  and 
organize  in  different  ways,  it  is  also  known  that  good  writing  is  usually  the  result 
of  thought  and,  also,  that  thought  often  develops  in  the  act  of  writing. 

Students  should  be  encouraged  to  mark  key  words  in  the  assignments  and  to  use  the 
space  that  has  been  provided  for  planning.  Markers  observed  that  effective  plans  were 
varied  and  included  such  approaches  as  brainstormed  lists;  mini -out lines;  key  word 
lists;  drafts  of  introductions  and  conclusions;  underlining  and  notes  beside  the 
passage,  poster,  and  photograph;  and  full  length  rough  drafts. 

However,  markers  did  express  concern  about  how  few  of  the  average  or  weaker  writers 
had  taken  the  time  to  think  before  they  wrote.  Teachers  could  help  future  students  by 
teaching  student  writers  how  to  plan,  and  by  helping  individual  writers  find  an 
effective  planning  process  that  works  for  them.  Students  and  teachers  should  be  aware 
that  a planning  process  helps  writers  to  adjust  and  select  diction,  to  consider  means 
of  development,  to  consider  alternative  forms,  and  to  work  through  ideas.  Good 
planning  tends  to  produce  not  just  more  orderly  work,  but  more  detailed  and  thoughtful 
work. 

In  addition  to  the  rehearsal  function  of  planning  and  drafting,  there  is  another 
benefit  for  the  student.  Should  a marker  be  confused  about  the  student's  intentions 
or  control  of  conventions,  the  marker  is  instructed  to  examine  the  rough  work.  When 
no  rough  work  exists,  the  student's  intent  cannot  be  clarified. 

The  markers  are  aware  that  the  students'  compositions  are  produced  under  examination 
conditions  and  are  essentially  first  drafts  in  that  they  are  not  as  carefully  revised 
as  work  completed  without  time  constraints  and  exam  pressures  might  be  expected  to 
be.  However,  students  should  take  care  to  present  their  best  writing  for  each 
question,  and  to  take  the  time  to  proofread  and  make  corrections  on  their  revised  work. 

June  1988  markers  observed  that  the  writing  in  the  Personal  Response  to  Literature 
section  continues  to  improve,  especially  since  more  students  are  avoiding  retelling  the 
reading  selection  on  the  exam.  Students  appear  to  be  taking  their  writing  seriously: 
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very  few  papers  were  deficient  in  length,  as  shown  by  only  one  INSUFFICIENT  paper 
found  during  rangefinding.  The  students,  however,  continue  to  generalize  broadly 
without  providing  specific  and  precise  details  as  support. 

While  many  responses  are  predictable  - students  simply  restate  the  message  and  ideas 
from  the  reading  selection  when  attempting  to  express  their  opinion  - some  students 
are  able  to  integrate  their  discussion  of  the  passage  with  their  own  experience.  Such 
discussions,  particularly  if  they  include  specific  detail,  are  usually  very  successful. 

Markers  observed  that  large  numbers  of  students  have  mastered  organizational  skills  at 
or  above  the  ADEQUATE  level,  but  only  a few  are  truly  organizing  a composition  rather 
than  structuring  their  response  according  to  the  bullets  provided  in  the  assignment. 

More  students  are  quoting  from  the  reading  and  referring  to  other  literary  works  as 
support  for  their  opinion.  Some  students  attempted  interesting  approaches  using 
unusual  examples  or  expression  through  literary  forms  such  as  diary,  drama,  television 
talk  show,  and  letter. 

Markers  commented  that  most  of  the  functional  writing  is  clear  and  direct.  On  this 
task  in  June  1988,  the  student’s  choice  of  celebrity  tended  to  affect  the  final 
success  of  the  letter.  In  all  writing  assignments  on  diploma  examinations,  students 
must  make  several  choices;  in  this  case,  choosing  a celebrity  to  invite.  The  choice 
of  celebrity  immediately  determined  the  amount  and  kind  of  significant  and  specific 
detail  available  to  the  student  for  inclusion  in  the  letter.  As  well,  the  choice  of 
celebrity  tended  to  determine  the  letter's  degree  of  credibility. 

A second  factor  in  students'  success  on  the  functional  writing  assignment  is  their 
inclusion  of  all  significant  information.  On  the  June  1988  task,  for  example,  some 
students  focused  on  the  food  to  be  served  rather  than  on  the  duties  expected  of  the 
guest.  Information  about  time,  date,  and  location  were  included  by  almost  all 
writers.  However,  few  writers  provided  a plan  for  further  contact. 

The  best  letters  in  June  1988  were  those  in  which  the  students  entered  into  the  spirit 
of  the  assignment  by  elaborating  details  consistent  with  the  situation  given  in  the 
assignment.  As  with  the  Personal  Response  to  Literature  assignment,  the  best  letters 
were  those  that  contained  specific,  relevant,  and  credible  detail.  These  functional 
writing  assignments  were  realistic  letters  of  request.  On  the  whole,  markers 
concluded  that  June  1988  students  were  able  to  write  letters  of  request. 

On  the  whole,  in  responding  to  the  visual  communication  question,  students  are  better 
at  relating  details  within  the  picture  than  at  commenting  on  the  composition  of  the 
photograph.  Few  students  used  any  visual  vocabulary  in  their  interpretation,  but  some 
implicitly  referred  to  technique.  If  students  know  concepts  such  as  "camera  angle," 
"contrast,"  "juxtaposition,"  and  "line,"  they  are  not  using  the  words.  Thus,  many 
interpretations  were  unsupported  with  reference  as  to  how  the  photograph  worked, 
which,  in  some  cases,  meant  that  interpretations  could  not  be  effective.  Teachers 
should  note  that  the  Response  to  Visual  Communication  assignment  directly  tests 
curriculum  concepts  listed  under  Viewing  as  well  as  those  listed  under  Writing. 

The  markers  and  rangefinders  were  pleased  to  note  that  students'  writing  on  the 
English  33  Diploma  Examination  has  generally  improved  in  correctness  of  expression. 

This  correctness  shows  in  the  scoring  scales  of  the  first  task  for  Matters  of  Choice 
and  Matters  of  Convention,  especially  the  latter,  and  on  the  second  and  third  tasks  in 
Writing  Skills.  Generally,  the  papers  were  easy  to  read  because  of  students' 
attention  to  correctness.  Future  students  are  encouraged  to  continue  this  trend. 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE 


Read  the  excerpt  from  Very  Far  Away  From  Anywhere  Else  and  complete  the  assignment 
that  follows. 


from  VERY  FAR  AWAY  FROM  ANYWHERE  ELSE 

It’s  about  ninety  miles  over  to  the  coast  and  ten  miles  south  to  Jade  Beach,  where  I 
wanted  to  go.  It’s  a cove  between  big  headlands,  not  too  windy,  and  not  crowded  even  in 
summer.  In  winter  it  was  completely  deserted.  Where  there  was  some  snow  on  the  road 
in  the  Coast  Range,  I drove  pretty  slow,  so  we  got  there  about  noon.  The  sky  was 
completely  clear  and  very  bright;  the  Pacific  was  dark  blue  with  high  white  breakers  coming 
in  fast.  It  was  cold,  but  down  on  the  beach  the  only  wind  was  the  wind  that  came  in  with 
the  breakers.  The  spray  hit  you  like  fine  rock  salt.  After  a while  you  could  take  off  your 
coat,  if  you  kept  moving.  We  did.  We  horsed  around  in  the  shallow  breakers  for  a long 
time,  and  kept  getting  a little  bit  farther  out.  The  water  was  like  ice,  but  after  the  first 
moments  of  agony,  it  felt  good,  in  a numbing  sort  of  way.  I got  wet  from  the  neck  down, 
Natalie  got  wet  from  the  waist  down.  We  came  back  up  to  a dry  hollow  by  a big  driftwood 
log,  and  built  a fire  to  get  dry  and  eat  lunch  by.  We  ate  a lot  of  lunch.  I mean  an 
unbelievable  amount.  When  Natalie  packed  a sack  lunch,  she  didn't  cut  corners.  I don't 
know  how  many  sandwiches  there  were  to  start  with,  but  there  were  none  to  end  with, 
and  I ate  three  bananas,  an  orange,  and  two  apples.  I might  not  have  eaten  so  many 
bananas  except  that  they  became  the  cause  of  much  youthful  mirth  and  innocent  merriment. 
Honestly,  I don’t  know  why  a basically  sane  person  like  Natalie  was  such  a fall  guy  for 
the  ape  act.  But  true  appreciation  is  the  spur  of  genius,  and  the  ape  act  definitely  reached 
its  highest  moments  that  afternoon,  with  the  assistance  of  the  bananas. 

Then  we  did  some  cliff  climbing  and  some  rock  throwing,  and  built  a sand  castle. 
Then  we  came  back  and  built  up  the  fire,  because  it  was  getting  colder,  and  watched  the 
tide  get  closer  to  our  sand  castle,  and  talked.  We  didn’t  talk  about  problems,  or  parents, 
or  automobiles,  or  ambitions.  We  talked  about  life.  We  decided  that  it  was  no  good  asking 
what  is  the  meaning  of  life,  because  life  isn’t  an  answer,  life  is  the  question,  and  you, 
yourself,  are  the  answer.  And  the  sea  was  there,  forty  feet  away  and  coming  closer,  and 
the  sky  over  the  sea,  and  the  sun  going  down  the  sky.  And  it  was  cold,  and  it  was  the 
high  point  of  my  life. 

I'd  had  high  points  before.  Once  at  night  walking  in  the  park  in  the  rain  in  autumn. 
Once  out  in  the  desert,  under  the  stars,  when  I turned  into  the  earth  turning  on  its  axis. 
Sometimes  thinking,  just  thinking  things  through.  But  always  alone.  By  myself.  This  time 
I was  not  alone.  I was  on  the  high  mountain  with  a friend.  There  is  nothing,  there  is 
nothing  that  beats  that.  If  it  never  happens  again  in  my  life,  still  I can  say  I was  there 
once. 

While  we  were  talking  we  were  sifting  through  the  sand  around  where  we  sat  for  bits 
of  jade  and  agate.  Natalie  found  a black  rock,  flat,  perfectly  oval,  and  sand-polished.  I 
found  a lens-shaped  agate,  white  and  yellow;  you  could  see  the  sun  through  it.  She  gave 
me  the  black  rock,  and  I gave  her  the  agate. 

While  we  were  driving  home,  she  fell  asleep.  That  was  neat.  That  was  like  coming 
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back  down  the  high  mountain  quietly  in  the  sunset.  I drove  well  and  carefully,  quietly. 

It  was  way  past  seven  when  we  got  home.  We’d  let  time  go  on  the  beach.  She  slipped 
out  of  the  car,  still  looking  sleepy  and  windburned,  and  said,  “It  was  beautiful,  Owen,” 
and  went  into  her  house  smiling. 


Ursula  K.  Le  Guin 


THE  ASSIGNMENT 


The  boy  Owen  in  the  excerpt  from  Very  Far  Away  From  Anywhere  Else  feels  that 
sharing  memorable  experiences  with  a friend  is  more  of  a “high  point”  than  experiencing 
similar  situations  alone. 

DO  YOU  AGREE  OR  DISAGREE  WITH  OWEN  THAT  SITUATIONS  ARE  MADE 
MORE  UNFORGETTABLE  BY  SHARING  THEM? 


In  your  writing  BE  SURE  to 

• describe  Owen’s  attitude 

• explain  why  Owen  feels  as  he  does 

• DESCRIBE  HOW  YOUR  PERSONAL  EXPERIENCES  HAVE  INFLUENCED 
YOUR  OPINION 


BE  SURE  TO  SUPPORT  YOUR  OPINION.  You  may  support  your  thoughts  by  referring 
to  the  selection  itself,  to  your  own  experiences  and  knowledge,  and/or  to  other  literature 
you  have  studied. 

Present  your  ideas  in  any  PROSE  form  that  will  make  your  writing  interesting. 


7 


SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  — Student  Sample  A 

GENERAL  COMMENT 


More  than  a reply  to  the  question,  this  essay  relates  Owen's  experience  to  living 
and  to  a specific  trip  with  an  uncle  where  the  student  felt  he  might  have  "lived  a 
thousand  lives  and  never  had  this  experience  to  share...."  The  story  is  well- 
summarized  to  link  the  student's  view  with  Owen's  experience  and  then  with  the 
personal  event.  The  entire  piece  has  a philosophical  tone  and  maturity.  The 
structure  is  thoughtful,  orderly,  and  considerate  of  the  reader.  The  small 
handwriting  may  give  the  impression  of  a short  paper  but  this  is  actually  one  of  the 
longer  responses.  This  response  is  representative  of  5 PROFICIENT  in  most  of  the 
reporting  categories. 
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Thought  and  Detail 

Owen's  situation  and 
feelings  are  insightfully 
presented  and  are  carefully 
linked  to  a broader 
understanding  of  human 
beings  who  might  feel  as  the 
writer  does.  The  first 
paragraph  presents  a 
conceptual  framework,  which 
suggests  that  memorable 
events  have  the  possibility 
to  change  one's  life.  The 
literary  work  is  clearly 
understood  and  presented 
through  specific  details, 
such  as  "swimming  and 
picnicking. .. and  building 
sandcastles. " Such  details 
highlight  the  points  the 
student  makes  and  reveal 
close  reading  of  the  passage 
without  any  unnecessary 
summary  of  the  text.  The 
personal  experience  is  also 
carefully  detailed,  through 
such  specifics  as  "favorite 
uncle"  and  "twenty  mile 
hike."  The  student's  use  of 
contrast  and  the  allusion  to 
Le  Guin's  title,  in  "We 
weren't  really  very  far  from 
anywhere  . . .,"  show 
careful  support  as  well  as 
insight.  The  complexity  of 
thoughtful  possibilities  is 
shown  through  presenting 
alternatives  in  sentence 
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two,  "Sometimes  those 
moments  may  change  the 
course  of  his  life,  or  he 
may  realize  something...," 
and  in  the  clarification  of 
interpretation  inherent  in 
"I  imagine  Owens  friend  was 
special  to  him  too,  in  a 
different  way,"  which 
connects  the  personal 
experience  to  that  presented 
by  Le  Guin.  The  concluding 
complex  idea,  which  is  not 
fully  thought  through,  is 
expressed  by  paraphrasing 
Owen,  further  establishing  a 
unity  of  thinking.  This 
faltering  in  coherence  and 
some  awkwardness  in  two 
other  sentences  do  not 
seriously  detract  from  the 
thought  and  detail  of  the 
rest  of  the  essay. 

Organization 

The  introduction  provides  an 
overview  of  the  thesis  and 
promotes  further  reading, 
especially  through  the 
thoughtful  content  and  the 
valid  options  that  are 
inferred.  In  the  second 
paragraph,  the  thesis  is 
continued  and  the  passage  is 
introduced  and  related 
specifically  to  the  thesis. 

A natural,  flowing 
arrangement  of  ideas  and 
well-chosen  transitional 
expressions  create  unity  and 
coherence.  The  student's 
control  of  unity  and 
coherence  is  well 
illustrated  in  the  move  from 
paragraph  two  to  three, 

"more  special  than  any  he 
had  spent  alone.  Why?  He 
may  have  felt...."  The 
paragraph  that  is  devoted  to 
personal  experience 
concludes  with  a cross- 
reference  to  Owen's 
feelings.  The  conclusion  is 
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deliberate,  as  signalled  by 
"To  conclude."  In  it,  ideas 
are  effectively  connected 
and  the  thesis  is  echoed  in 
"As  more  bridges  are 
crossed,  life  becomes  more 
and  more  complete." 

Matters  of  Choice 


Although  the  paper  is  not 
perfect,  considering  the 
circumstances  of  examination 
conditions  and  the 
complexity  that  has  been 
attempted,  it  is 
proficient.  Many  diction 
choices  are  very  effective, 
such  as  the  use  of  "unknown 
boundaries"  and  "escape  from 
the  confines  of  a complex 
reality"  to  describe  the 
situation  that  affected 
Owen's  feelings,  and  also 
the  use  of  "the  most  wild 
area  of  forest," 
"incredible,"  and  "untouched 
by  civilization"  to  present 
the  hiking  experience. 
Structures  also  show 
purposeful  arrangement.  The 
use  of  "Why?"  does  more  than 
link  the  two  paragraphs:  it 
interrupts  two  long 
sentences  to  involve  the 
reader  in  the  developing 
argument.  The  short 
sentence  "He  and  his  friend 
talked  about  life"  is  also 
effective  by  providing 
sentence  variety.  The 
fragment  "Especially  with  my 
uncle  there"  intensifies  the 
irony  of  the  "invincible" 
through  its  length  and 
placement.  Varied 
beginnings  have  also  been 
used.  The  complexity  of  the 
generally  long  sentences  is 
exemplified  by  "He  notes 
that  to  him,  sharing. ..." 


Continued 


Matters  of  Convention 


Essentially,  the  paper  has 
few  errors  considering  its 
length  and  complexity. 
Although  there  are  some 
problems  with  commas  missing 
and  the  misspelling  of 
"alot,"  control  of  complex 
conventions  is  also  present, 
such  as  the  correct 
punctuation  of  the 
appositive  "the  main 
character,  Owen...."  Use  of 
quotation  marks  around 
"highpoint"  reveals 
awareness  of  and  care  in 
using  the  conventions  of 
written  English. 


SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  - Student  Sample  B 

GENERAL  COMMENT 


Literature  and  life  are  used  as  support  by  the  student  as  Owen's  theory  of  life  is 
first  explained  and  then  developed  through  very  specific  references.  The 
organization  is  logical,  and  an  introduction  captures  the  essence  of  the  content 
and  establishes  the  student's  tone.  Relatively  complex  structures  and  diction, 
while  not  totally  controlled,  reveal  risks  taken  in  language  and  thinking.  What 
errors  do  exist  do  not  reduce  the  clarity  of  the  message.  This  response  is 
representative  of  4 CAPABLE  in  most  of  the  reporting  categories. 
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Thought  and  Detail 

An  opinion  is  explicitly 
stated  and  supported  with 
reference  to  the  short  story 
"Two  Fishermen"  and  personal 
experience  with  motorcycle 
riding.  Well-considered 
ideas  are  validated  by 
providing  details  to  show 
the  "theory"  that  is  being 
explained.  The  student's 
use  of  "theory"  highlights 
the  thoughtful  qualities  of 
the  piece.  Not  only  is  "Two 
Fishermen"  appropriate  for 
the  topic,  but  it  has  also 
been  skillfully  used  to 
support  the  overall  theme 
and  to  foreshadow  a parallel 
experience  from  life,  one 
which  might  also  be 
experienced  alone  but  which 
gains  significance  through 
the  presence  of  another 
person.  Interpretation  of 
both  literary  works  is 
appropriate . 

Organization 

The  opening  quotation  is  an 
attempt  at  variety  and 
effectiveness  in  beginning  a 
composition.  Each  paragraph 
is  devoted  to  one  aspect  of 
the  student's  composition 
and  is  coherently 
developed.  As  well, 
coherence  and  unity  are 
established  across  the 
paragraphs.  The  conclusion. 
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with  its  reference  to  the 
opening  statement  of  theme, 
is  appropriate  in  its 
reinforcement  of  unity. 

Matters  of  Choice 


Many  effective  uses  of 
diction  occur,  such  as 
"evident,”  "corresponds," 
"depends,"  "companion,"  and 
"accompany,"  but 
"spectacles"  and  "glamorous 
time"  have  been  inaccurately 
used.  Even  so,  an  attempt 
to  use  precise  diction  is 
evident  and  some  risks  with 
complex  language  are 
present.  Some  structures 
are  effective  but  control  is 
not  sustained.  Short 
sentences  have  been  used  for 
effect,  and  this  is 
especially  evident  in 
sentence  three.  The 
sentence  that  begins  "So  I 
tend  to  agree  to  Owen's 
theory"  is  structured  to 
carry  the  thought. 
Parallelism  and  order  have 
been  well  used  in  "indulging 
ourselves  in  jumping,  hill 
climbing,  racing  one  another 
and  just  plain  cruising." 


Matters  of  Convention 

The  student's  use  of 
pronouns  is  generally  not 
controlled.  In  the  literary 
discussion,  the  control  of 
tenses  is  not  sustained. 
Complex  sentences  have  been 
used  without  the  mastery  of 
commas  required  for 
punctuating  such  structures. 
The  spelling  is  excellent. 
Clarity  is  neither  reduced 
nor  impeded  by  the  few 
errors  in  convention. 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  — Student  Sample  C 

GENERAL  COMMENT 


Like  most  papers,  this  one  agrees  with  Owen's  attitude  and  explicitly  states  that 
agreement.  The  student  generally  understands  the  passage  and  provides  evidence  from 
it  to  support  the  view  expressed.  Personal  experience  is  then  linked  to  the  story 
in  a clear,  if  journeyman,  approach.  The  language  shows  some  risks  and  complexity 
in  choices  made,  but  errors  indicate  lack  of  control  over  aspects  of  usage  and 
conventions.  Generally,  however,  the  paper  is  easy  to  follow  because  errors  do  not 
interfere  with  comprehension.  This  response  is  representative  of  3 ADEQUATE  in  all 
of  the  reporting  categories. 
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Thought  and  Detail 

Owen's  situation  and  motives 
are  plausibly  presented. 
Agreement  with  his  position 
is  explicitly  stated  and 
supported  throughout  the 
composition  by  references  to 
the  passage  through  direct 
quotations  and  paraphrase. 

An  explicit  link  between  the 
student's  experience  and 
Owen's  is  established, 
especially  in  the  empathetic 
understanding  of  character 
and  theme:  "...this  must 

have  made  Owen  feel  good 
about  what  happened  earlier 
in  the  day."  The  discussion 
of  the  story  is  better 
supported  than  that  of  the 
personal  experience  with 
friends,  which  has  been 
presented  as  a general 
parallel  situation  to 
Owen's.  (While  many  papers 
demonstrate  imbalance,  more 
usually  students  present 
their  own  experience  quite 
well  but  sketchily  refer  to 
the  story. ) Although  the 
student  has  responded  to  the 
directions  of  the 
assignment,  ideas  are  not 
expanded  upon. 
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The  beginning  of  the  paper 
functions  to  answer  the 
question,  "Do  you  agree  with 
Owen?"  as  well  as  to 
introduce  the  story’s 
situation  before  progressing 
to  personal  experience. 
Concluding  with  the  related 
experience  serves  only  a 
functional  purpose,  since  it 
ends  the  piece  but  doesn't 
relate  to  the  whole  paper  in 
an  appropriate  or  effective 
manner.  The  organization 
comes  directly  from  the 
points  highlighted  by  the 
bullets  on  the  assignment 
page.  In  the  last  two 
sentences,  coherence  falters 
both  in  terms  of  development 
and  transition. 

Matters  of  Choice 


This  paper  shows  a balance 
between  good  choices  and 
problems.  Some  of  the 
diction  and  structures  are 
effective  and  appear  to  be 
chosen  for  effect,  as  shown 
in  "more  memorable"  and  the 
sentence  "Now  when  I go  back 

to  visit ,"  which  shows 

variety  and  emphasis. 
Structural  weaknesses  also 
exist,  such  as  the  comma 
splice  in  the  third 
paragraph. 

Ma t ters  of  Convention 


Errors  are  present,  but 
while  some  reduce  clarity, 
they  are  not  jarring  or 
severe.  A missing 
apostrophe  and  inaccurate 
word  division  in  "some  one 
elses,"  misspelling  of 
"likely,"  and  unnecessary 
commas  in  the  first  sentence 
of  paragraph  two  and  the 
first  sentence  in  the  last 
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paragraph  do  exist.  The 
phrasing  "we  been  through 
together"  and  "if  there  are 
more  than  one  person  there 
you  can  share"  impede 
clarity,  as  do  the  tense 
shifts . 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  — Student  Sample  D 

GENERAL  COMMENT 


Redundancy  and  lack  of  clarity  appear  to  be  the  major  problems  in  this  response. 
The  thoughts  are  neither  clear  nor  organized  and  the  expression  of  that  content  is 
equally  problematic.  This  response  is  representative  of  2 LIMITED  in  all  of  the 
reporting  categories. 

Thought  and  Detail 
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The  paper  is  redundant, 
vague,  and  is  without  a 
clear  point  of  view.  Vague 
reference  to  the  story  is 
the  only  support  offered, 
but  some  understanding  of 
characters  and  situations  in 
the  reference  to  Owen's  and 
Natalie's  trip  is 
suggested.  Understanding  is 
neither  developed  nor 
sustained. 

Organization 

Although  a sense  of 
beginning,  middle,  and  end 
is  present,  it  is  not  really 
functional  or  effective. 

The  beginning  answers  the 
question  but  the  ending  is 
nonfunctional  as  a 
conclusion  to  an  entire 
composition.  Coherence 
between  ideas  is  weak, 
especially  shown  in  the 
middle  of  the  response.  The 
lack  of  logic  affects 
Thought  and  Detail  as  well. 

Matters  of  Choice 


Choices  evident  in  the 
writing  are  often 
ineffective,  such  as  the 
run-on  sentences  and 
fragments.  "It  really 
depends  on  the  person's 
personality  if  they..."  is 
awkward  and  changes  person, 
and  "Its  better... in  my 
opinion."  is  weak.  Lack  of 
awareness  of  controlling  and 
arranging  sentences  is 
evident  throughout. 
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Matters  of  Convention 


fry? fru 


<^jji  VAua^  ycla^ ^oA jw] sygfa/  ziy- cpz/-.. 

2223 frl ..^A. 


— ^ry^2.  ^ 

— /-far  i — Sz Jpe^/rip-  . — Sb ^^Lzj/A>Sl. 

txepise* UUi  i4\ Y CAZ, ujhJkkL- 

Y?VU Atw^// OJr. -PfXz 

jfeUL,J<- -Ao 


Frequent  errors  in 
punctuation  and  grammar  are 
present,  which  impede 
clarity.  For  example,  there 
are  apostrophe  errors 
throughout  (especially  with 
"its"  and  "thats"),  a 
pronoun  error  with 
"yourself,"  "throughly"  for 
"thoroughly,"  and  lack  of 
punctuation  of  the  title  of 
the  story.  Not  many 
spelling  errors  exist  but 
words  have  been  omitted. 
Rather  than  demonstrating  a 
lack  of  attention  to 
proofreading,  this  student 
appears  to  have  limited 
ability  with  conventions. 
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SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  — Student  Sample  E 

GENERAL  COMMENT 


The  writer  is  struggling  with  the  task  itself,  interpreting  the  passage,  and 
relating  an  experience  of  Owen's;  the  response  reflects  lack  of  control  of  content 
and  expression.  Considering  the  relative  shortness  of  the  response,  the  errors  seem 
even  more  serious.  This  response  is  representative  of  1 POOR  in  most  of  the 
reporting  categories. 


A 


A 


wJal 


6A& J^acjL 

pjkuf  OuJe^u  coa^t&jdL  ^yis 

* /y  7!#-' 


.jfcr  .-gA- ~ 


~aE&*7L  "f-^sg  (pOL^ 


^2 OuD€A^ 

O S)(AT\^ 

\0-  A*r 

/X  - ^(<kA  l&rn&A,  *sjfcL 

AlAUVL,  s&*zs^?rz^AJ?A 


^4^tynA/  /Ae 

-4£ phut^f, 

puZ^A^^y' j2^ry!POS2^^ur 

rypL' 


yy lyy ’zfc***^ y uj<aa 

&y&A cf 5^  r/ru^^  oOh^g 

'AlAlCJ 

AitA  cJidAj  _ ArrH-u2—  "~tuy^i 


y Ai {A&JL  -dU*i  r 

AgudieteL 


s?n^ 


y jy 


uo4\At  JLL^>  c^CM^y  C&  CX£  > VS60- 
AlA  ^ 7 UjlajZ  ^£3.. 

.JymAz^^a^A tAj-e. qjxsl^ dbitsi 


& cJL$  > 


J2^l 


-UA. 


L Cuu^ri  A hjZSjrzJlr&L- 


''CjLvts-S  - A' 


Thought  and  Detail 

This  student  shows  little 
understanding  of  the  story. 
In  addition  to  distorting 
carefree  activities  as 
"wanted  to  play  more,"  the 
student  asserts  "Talking 
about  the  past  makes  [Owen] 
feel  young  and  rembers  his 
past."  Not  only  is  the 
interpretation  implausible 
and  invalid,  but  claims  have 
not  been  supported  with 
details  from  the  passage. 
Likewise,  paragraph  three  is 
a false  conjecture,  since 
insufficient  evidence  exists 
in  the  story  to  support  such 
a view.  The  personal 
experience  is  either 
inappropriate  for  the  topic 
or  insufficiently  developed 
to  reveal  a connection  to 
the  topic.  The  focus  is  on 
a decision  rather  than  on 
preference  for  experiencing 
"highpoints"  in  life  either 
alone  or  with  friends. 

Organization 

The  response  opens  with  an 
answer  to  a question,  in 
almost  conversational 
stance,  rather  than 
introducing  the  composition. 
The  conclusion  is  obscure 
and  lacks  any  relationship 
to  the  rest.  It  is  as  if 
the  student  assumes  that 
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his/her  start  and  stop 
constitute  a beginning  and  a 
conclusion.  Coherence  is 
lacking  within  sentences, 
paragraphs,  and  the 
composition  as  a whole. 

Matters  of  Choice 


A few  attempts  have  been 
made  to  choose  language 
structures  and  words 
effectively,  such  as 
beginning  sentences  with 
"While  on  the  beach"  and 
"Talking  about  the  past 
makes  him  feel...." 

However,  words  and 
structures  are  usually 
simple  and  often  in  error, 
such  as  "Owen  wanted  or  like 
to  be  loved  or  liked  by  his 
friend."  Tense  problems  are 
frequent . 

Matters  of  Convention 

Noticeable  and  jarring 
errors  severely  impede 
clarity.  Spelling  errors 
include  "rember,"  "care 
full,"  "whatch,"  and 
"nerves"  for  "nervous." 
"Watch"  was  correctly 
spelled  in  the  draft.  Tense 
errors  also  exist,  such  as 
"can  have  fun"  and  "decision 
of  driving"  rather  than  use 
of  the  infinitive.  Missing 
words,  such  as  a subject  in 
clause  two  of  sentence  four 
and  something  between 
"experience  well  influenced" 
in  the  last  sentence,  have 
not  been  corrected. 


SECTION  I:  PERSONAL  RESPONSE  TO  LITERATURE  — Student  Sample  F 

GENERAL  COMMENT 

This  paper  is  an  example  of  one  scored  as  INSUFFICIENT  in  Thought  and  Detail.  Such 
a paper  receives  no  further  scoring  in  the  categories  of  Organization,  Matters  of 
Convention,  or  Matters  of  Choice. 

Thought  and  Detail 


The  sentence  is  a recopied 
portion  of  the  assignment. 
Not  only  is  the  length 
insufficient,  but  in  this 
case  there  is  no  student 
Thought  and  Detail  to 
assess.  The  student  has 
introduced  several 
transcription  errors  into 
the  text,  which  indicates 
additional  problems. 


?/VL  /fcy&Lj  xA/V?  i-W 


Aufy^y>nMo  L#. 


^ IqlA. 


14A 


23  - 


. 


SECTION  II:  FUNCTIONAL  WRITING 


Read  the  situation  described  below  and  complete  the  assignment  that  follows. 


THE  SITUATION 


Your  school,  Nalwen  Composite  High  School,  is  organizing  a pancake  breakfast,  the 
“Breakfast  Blitz,”  as  a fund  raiser  for  Third  World  Medical  Relief.  You  have  been  given 
the  task  of  inviting  a celebrity  guest  to  the  breakfast  to  make  a short  speech,  sign  autographs, 
and  give  away  door  prizes.  Posters  such  as  the  one  below  have  been  put  up  at  various 
places  throughout  your  school  and  the  community. 


THIRP  WORLP 

Medical  Relief 


No  I wen  Composite  High  School 


Tracked  "Full  of 

ruN  # poop* 

POOR  FRIZES 

V -Dfarui  uoufi  JwnUu' 

ah o,  SVKFK »SEI 
CELEBRITY  OOeiST 


‘^►\c^ke>jl^ac©rv 
/r  JviCA- 

w/  TBA  and,  COfP LE- 


THE ASSIGNMENT 


IN  THE  SPACE  PROVIDED,  WRITE  A LETTER  INVITING  A CELEBRITY  GUEST 
OF  YOUR  CHOICE  TO  THE  “BREAKFAST  BLITZ”  AT  NALWEN  COMPOSITE 
HIGH  SCHOOL. 

In  your  letter  BE  SURE  to 

• explain  the  purpose  of  the  breakfast 

• include  all  the  information  your  guest  will  need  to  make  his  or  her  participation 
enjoyable  and  successful 

• use  an  appropriate  tone 

PLEASE  NOTE:  Correct  letter  format  has  been  provided  beginning  on  page  15.  Give 
your  guest  a name.  SIGN  YOUR  LETTER  ‘‘Pat  Jones.”  DO  NOT 
USE  THE  NAME  OF  YOUR  OWN  SCHOOL  ANYWHERE  IN  YOUR 
WRITING. 
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SECTION  II:  FUNCTIONAL  WRITING  — Student  Sample  A 

GENERAL  COMMENT 

From  the  choice  of  celebrity,  through  the  approach  and  cleanly  written  letter,  this 
response  reveals  a very  successful  result.  The  approach  is  unusual,  when  compared 
to  other  papers,  for  this  student  appeals  to  the  celebrity's  other  actions  as  means 
to  establish  a cause  and  to  attract  interest,  before  moving  to  the  clear  request  for 
assistance  with  the  breakfast.  The  details  all  support  this  request,  and  the  duties 
of  the  celebrity  guest  are  clearly  provided.  The  writing  itself  indicates  control 
over  complex  structures  and  over  mechanics.  This  response  is  representative  of  5 
PROFICIENT  in  all  of  the  reporting  categories. 


HE-  boG>  &£LQq.££ 

Fia-i-  (903 54- 


Dear  • fclLOoFF 


CisejTLjone.  is  au) are  ol  4-ioe gn?r>4 you 

-cLqo£ l_q raiding.. .moneiy -for  famine  rcheA Ln 

4h£  Third  udorlck  . QJi rniy high.  school  , I u->^n 

C cxv\pcz>i[e,  X h dmQ  b^en  lo  iguzuLf a 

spec  id  I gupsj- -for  nur  special  pancake  breaks  s 4 

4-g  rflifiP  (Y)&f\e.y  tnr  Third  LJorld  Medical  fleh'e I . 

Th-C sk judBnh^ a re  p^-H-i’a cj  on . 4he. . brca  k J as.4- 

- and  are pos-hVig Si'cjns <3b^<  a 4-  breoi^iasl 

_.4h  rougher  4 4h<?  roA^rviiAO.I-Y and SChftrd  . 

-LQg hdL/g  txdci  oupr  -iW  hundred  -hctce-l-s 

Jjabr uJg-Qlc  • lJ.c  _ao£ hoping  . jjgia land 

raiser  loiII h(P  a cereal-  , hc^4-  fxjp 

are  cotx/vkng  on  a lo4  o-f-  paopi-p 4 a mairg  ,4 

. 

ide LOOcdrJ be honored i .1  you ujo  iJci be 

. our  0laPs4  speaker a 4-  ibis Lu&ni: su nra j^au 

. an so  iduca.4e.cl  in  Fhe  4a. mine  and 

. bad iifs4  hand  l:tpiWfnce  i‘rv  helping  ihr 

...  poor and sfdruing  . I lee] 4ha4  lL  ujou  id 


Thought  and  Detail 

A precise  audience  is 
established  at  the  beginning 
and  sustained  through  the 
use  of  personal  pronouns. 

The  student  not  only  reveals 
past  efforts  that  Bob 
Geldoff  has  made  for  famine 
relief  but  also  supplies  an 
understanding  of  the 
identity  of  the  audience.  A 
respectful  and  complimentary 
tone  is  used.  The  pertinent 
information  provided 
effectively  appeals  to 
Geldoff 's  humanity  as  well 
as  informs  him  about  the 
event  and  his  expected 
roles.  The  request  is 
clearly  stated  in  paragraph 
three. 

Organization 

The  opening  paragraph, 
citing  accomplishments,  and 
the  second  paragraph, 
expanding  on  essential 
detail,  lead  to  the 
request.  Closing  with  an 
expression  of  gratitude  is 
an  effective  conclusion. 

The  unusual  organization  is 
one  strength  of  this 
coherent  and  unified  letter. 
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Writing  Skills 


rma  if  i people  (Y\u.dn  .more...a.u^a  r e cdL.JJf\2 

problem  ,~n  iW  uoor Id  4-odaiy  . 6>r>re  X 

i-oa.s  Uip  sch^o I and .vl-iAdenT 

rocj^r/1  In  lAUile a Qcu  p <T  , X rpc . /dn  T 

4-Ki rvUr  cil a ru/ GtAe Loho ujoia (cl be (yiar.e 

£{-i^aJij± eci -l-han i/ou  4- a iaik r>bo^f  ;-(-. 


The...  ,br:edkja.sk._iA..  ■o.^ 3-u_ng LQ 

4o  . All  fhaT-u je._arg 3 skin. 

is  4x> rviake  a shor+ $pggc.h  T 

and  giVg  ou>  door  pnz.es, 


T ..Irom 1am 


er 


-Qi^X- 


.ues-l-. 


-ixiG 


auk^Cjfflphs 


xl_  _iy_ou are  jnWe.sWd  pleasg  1^4-  me 

biy  4TvP.  -g.Ad  o-l-  , and  X sa/d helnm, 

ujf  unul cl b£  gfLaLly honored  . biy  . your 

presence  a I our  bre^k-fosJ- • Thank  5 . 


SinrprelLj 


Pa  4-  Jones 


The  student  reveals  a 
successful  ability  to 
control  structures 
effectively  and 
purposefully,  as  shown  in 
varied  sentence  beginnings 
and  the  complexity  of  the 
second  last  sentence.  Very 
few  errors  exist;  the 
punctuation  error  in  that 
same  sentence  is  probably  a 
result  of  its  complexity. 
Some  structures  show  control 
of  fine  points  of 
expression,  such  as 
"Everyone  is  aware."  The 
phrase  "educated  in  the 
famine"  was  originally 
written  in  the  draft  as 
"edjucated  in  the  great 
famine,"  indicating  a 
spelling  correction. 

Clarity  of  communication  is 
not  reduced  by  the  few 
errors  that  do  exist. 
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SECTION  II:  FUNCTIONAL  WRITING  — Student  Sample  B 


GENERAL  COMMENT 


The  sincere  request  is  addressed  to  a person  the  student  considers  to  be  appropriate 
as  a guest.  Information  has  been  included  clearly  and  efficiently  so  that  the 
recipient  could  decide  whether  or  not  to  accept  the  request.  The  writing  skills 
sustain  the  content.  This  response  is  representative  of  4 CAPABLE  in  all  of  the 
reporting  categories. 


7VM  (jcunjrf  P^trinhA-Lb 
1^01  kbfkjJL 

CiLtujJ  O— 

T56  JkC 

Dear  TnM)  ■ 


L Ounn  ,_to  ijou.  t /-u.  (ju Cl^cLlaQ 

CL ifL^neexKsL  bA^cxJC^QJj-  u~u  cu  TiqlLlucj^ 

(Jl..  sfu.cft  oum  a^qcLnc^uga  • 

. jLb  /I  JkjnrL  .AOulSAJ^  dhj-  dfhiAcL 

LOaiicL  TmcUcad  , uh  uj&umL 

jLlXi  do  uuvilK. OdA  CoJjLb*<Jy 

Jo  rmcuti a ^Jo.oaJ  AputJoL 


&i-qm ajjJcqoa^ ht>  lltcL. quAL../Ujj(^ 

rl&fT)  i finiptvb  • 


LXtxi ipQuo  OqXil JhAJ (XXJclM 

Clkt  £OJlu\Cj  ,v^2/u g_  V3AlOJ<JfKtJ~  ^SLjlIo 

LJuU Li kiJd  on  CO 

7~  R <Xsr\.  • J)fu  mruLnui 

q l ^pou^tCUOLb  , JoCL£&r)  , 

ijJtJin  Lo^jyti (LncL  lJcQ.  - uJuu  jCul 

CLn al± L/au  c oui  (jjQJ  hAjicu^cuU 


UM  Poll  tAiaJJu  UtccihLuvm  l£c)UjclacL 
L±>  (JlOil!Ur\Q  (JpLL  Pub  CULA  CdLjLhALkj; 
poo*#-  Jlbui  ^Lhiciuuu  uujULfiis  ujuul 


Thought  and  Detail 

The  audience,  Mrs.  Janet 
Timbres,  is  clearly  invited 
to  participate  as  a 
celebrity  guest;  her 
participation  has  been 
related  to  a recognition  of 
previous  charity 
involvement.  The  tone  is 
respectful  and  the  student 
appeals  to  Mrs.  Timbres 
partially  through  the 
statements  "We  are  really 
looking  forward..."  and  "so 
we  are  hoping  that  you  will 
come."  Essential 
information  has  been 
provided  at  the  beginning. 
Some  specifics,  such  as  a 
schedule,  have  also  been 
provided.  All  details 
efficiently  fulfil  the 
purpose . 

Organization 

The  letter  gets  to  the  point 
right  away  in  its  clear 
statement  of  purpose.  The 
overall  structure  of  request 
and  the  reason  for  the 
invitation  are  logically  and 
concisely  presented.  The 
conclusion  is  appropriate 
without  being  especially 
effective . 
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Writing  Skills 


I OlJi  L^oti&UXh  ' 1 GO  CLSYL  UO<-L  (JUCjLC 

LjDU/L '&QJiMJrL  ClTiCL  ^1X2lAJ 

d±Li  , c-^/ULT)  lLLLUJ^OCJU  ujuul 

.J£ldt  ■ >DhJUl you.  dCtjn  „_q/LLUU. 

Ctoan  L/cviugU)  Quid  ajLtytC/iCijQAxs  . 

J lAAClLl^L LJOjlL (JyjLUU &Z1J1  UJCiuQiiMCL 

JLJ)  nuryniADU^-  n.  ncjumbu  cfc  Ohayic/y 
.nionlA  c/)Q  lajjl  Oljia  J^)Clkxu^o  i^houh 
ijjfru)  t uULJ  C fimc  ub  OUL/^b  • 

J ilosue  CntjuOAd  (Jv>  (JrWCLA  U^Cj/ 

OTy\ Lj/pLL_ 


TFriEtS 


■th±  Jon<?5 


The  letter  is  concise  and 
generally  correct.  However, 
few  risks  are  taken  with 
structure  or  word  choice; 
because  of  correctness  of 
expression,  the  language  is 
considered  to  be  often 
effective.  While  errors  are 
present,  such  as  not 
hyphenating  all-you-can-eat 
and  misspelling  "regarding," 
these  do  not  reduce 
clarity.  Few  problems  in 
writing  skills  are  present. 
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SECTION  II:  FUNCTIONAL  WRITING  — Student  Sample  C 

GENERAL  COMMENT 


Both  in  content  and  organization  this  paper  mostly  reiterates  what  has  been  provided 
in  the  assignment.  Because  specific  details  about  the  breakfast  are  not  necessary 
or  relevant  to  a celebrity's  participation  in  such  an  event,  the  focus  of  this 
letter  is  not  effective.  It  does,  however,  provide  necessary  information.  The 
writing  is  fairly  correct  without  errors  that  impede  clarity,  except  for  the 
omission  of  one  word  where  the  page  was  turned  in  the  original  paper.  Few  risks  are 
taken  with  language,  but,  generally,  the  writing  skills  are  adequate.  This  response 
is  representative  of  3 ADEQUATE  in  all  the  reporting  categories. 


Rfcjr\Qrnl  Q)ec\r\  refers  rv 

P.O  . Hc3 

Tfr*  1 03  . 


Dear  POf.  

y^>  Ojyy-\ i^UAl±iLQp£^ 

vcm  S\sr\  rv  t ^ TpfY\^AAj33jVdr  ^£>TTDp 

\Q  n.  C^aDOl^JTvdV 

\ ^Y03d.^/T\^  c 


~5\.yjxui  XL , } 


U^SUO^LiTN  tj£>  vPP 


CxrrCS  Ppp  C-OiYX 

esxrrr^  c4^o\i  CJojt  , ^ 

Pr^Jr  oofo,  in  O. 

i?>0cn  cxmPV  cjuvo.  nn  ^ i,?tYTm 


pJlsb  Qyric\  ^ 

\jp) £k 

^ -^_Wv5Y  v^P3lX^  . & 


o fm  -V  Lv^. 

vi\\S^Ow x Pr\>  kQ  . o 

x-kxj~^ — 

• 


ppsr  ^Ton^s 


Thought  and  Detail 

The  letter  is  directed  to  a 
celebrity  inviting  him  to 
participate  in  the  charity 
breakfast  without  any 
special  appeal  to  the  person 
selected  except  to  say  "We 
need  your  help. ..." 

Although  bare  of  detail,  the 
letter  follows  the  points 
required  in  the  assignment. 
This  paper,  like  many, 
provides  sufficient 
information  without 
suggesting  the  importance  of 
the  celebrity  or  appealing 
to  him  directly.  The  tone 
resembles  that  of  a form 
letter. 

Organization 

The  letter  begins  with  a 
general  statement  of  purpose 
that  is  developed 
coherently.  Details  are  all 
related  to  the  "Breakfast 
Blitz"  and  the  request  to 
Richard  Dean  Anderson. 

While  Mr.  Anderson  is 
invited  to  give  a speech, 
sign  autographs,  and  award 
door  prizes,  he  is  not 
specifically  asked  to 
participate  as  the  "surprise 
celebrity  guest."  There  is 
a lack  of  focus:  in  addition 
to  listing  details  of  tasks 
expected,  this  letter 
emphasizes  the  food  rather 
than  the  cause. 
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Writing  Skills 


Most  of  the  words  and 
structures  are  simple  and 
controlled.  "Its"  is  used 
incorrectly,  as  is  the  comma 

after  "All  that  we  ask " 

The  student ' s plan  to 
include  "speech"  is  shown  in 
the  draft,  so  the  omission, 
although  confusing,  is  a 
transcribing  error  and 
probably  indicates  a lack  of 
careful  proofreading. 
Overall,  the  language  is 
clear,  concise,  and  correct. 


SECTION  II:  FUNCTIONAL  WRITING  — Student  Sample  D 

GENERAL  COMMENT 


The  letter  is  generally  addressed  to  a celebrity,  but  no  special  appeal  has  been 
made  to  the  person  chosen.  Essential  information  is  missing  from  the  letter  and  the 
request  for  participation  is  not  clearly  stated.  The  expression  tends  to  be 
ineffective  and  unclear  with  errors  that  affect  communication  of  the  content.  This 
response  is  representative  of  2 LIMITED  in  some  reporting  categories. 


R ic.Rtirzd  Pr 
IZ3H'56*ue, 
71  jvj  >- 


ryor 


H’ku'T 8&> 

Dear 


14*^^  A. x. X -A/i&cdsA* 
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Thought  and  Detail 

Although  the  purpose  of  the 
letter  is  clear,  that 
purpose  is  not  the  precise 
one  indicated  in  the 
assignment.  While  the  tone 
is  formal,  and  thus 
appropriate  for  a letter  to 
a famous  person  whom  the 
student  does  not  know 
personally,  there  is  no 
indication  of  why  Richard 
Pryor  has  been  invited. 

While  some  details  have  been 
added,  such  as  the  reference 
to  starving  people,  these 
ideas  are  not  necessary  or 
relevant.  Other  more 
important  details,  such  as 
time  and  place,  have  been 
omitted. 

Organization 

The  letter  is  vaguely 
focused  and  provides  an 
unclear  request.  There  is 
no  conclusion  or  closure  in 
the  final  copy  or  the 
draft.  A statement  of 
expectation  is  present,  but 
it  is  not  the  purpose 
required  by  the  assignment. 
In  that  sense  it  is  unclear. 
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Writing  Skills 


The  selection  of  words  and 
structures  is  often 
ineffective.  For  example, 
each  paragraph  is  one 
rambling,  run-on  sentence, 
and  tense  and  person  have 
not  been  controlled  in  the 
second  paragraph.  Numerous 
errors  exist  in  punctuation, 
especially  commas,  and 
spelling,  including  common 
words  such  as  "many"  and 
"speech."  The  clarity  of 
communication  is  often 
impeded  by  errors. 


SECTION  II:  FUNCTIONAL  WRITING  — Student  Sample  E 


GENERAL  COMMENT 

This  paper  has  severe  problems  in  content,  organization  and  writing  skills.  None  is 
clearly  presented.  This  response  is  representative  of  1 POOR  in  most  of  the 
reporting  categories. 
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Thought  and  Detail 

While  the  reader  can  infer 
some  reasons  for  Mrs. 

Smith's  invitation,  the 
student  only  vaguely 
demonstrates  any  sense  of 
Mrs.  Smith  as  a suitable 
celebrity  guest.  Following 
the  salutation  "Dear  Mrs. 
Smith,"  the  letter  begins 
with  "Hi  I was  choces...." 
The  tone  is  clearly 
inappropriate.  Missing 
details  include  the  duties 
of  a celebrity  guest  at  the 
breakfast,  especially  the 
direction  to  make  a speech. 
While  some  details  have  been 
added,  such  as  to  bring 
films  and  a child  from  the 
Third  World,  these  are  not 
necessary  and  are  of 
arguable  appropriateness. 
Therefore,  the  purpose  is 
not  fulfilled. 

Organization 

The  statement  of  expectation 
is  inappropriate.  The 
relationship  among  ideas 
becomes  less  and  less 
coherent  in  the  second 
paragraph  where  content 
appears  haphazardly  chosen 
and  arranged.  The  purpose 
is  obscure. 
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Writing  Skills 


Lack  of  awareness  and 
control  of  structures  and 
choices  is  evident  in 
sentence  fragments  and 
run-ons,  comma  splices, 
awkward  phrases,  and  missing 
words.  Numerous  spelling 
and  grammatical  errors 
exist.  Clarity  is  severely 
impeded. 


SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION 


Examine  the  photograph  below  and  complete  the  assignment  on  page  23. 
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Section  III:  Response  to  Visual  Communication 


THE  ASSIGNMENT 

What  does  the  photograph  communicate  to  you?  Explain  how  the  content  of  the 
photograph  and  the  photographer’s  techniques  reinforce  the  ideas  and/or  feelings  that 
are  communicated. 


REVISED  WORK 


SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  — Student  Sample  A 

GENERAL  COMMENT 


A sensitive  and  precisely  developed  interpretation  of  the  photograph  is  evident  in 
this  clearly  presented  response.  The  language  is  well  chosen  to  convey  the 
student's  view  of  the  photograph,  a confrontation  between  a person  and  a dog,  which 
is  symbolic  of  many  of  the  dangers  along  "the  path  of  life."  While  the  paper  is  not 
perfect,  the  few  errors  do  not  reduce  the  clarity  of  the  case,  the  precision  of 
development,  or  the  successful  explanation  of  the  student's  interpretation.  This 
response  is  representative  of  5 PROFICIENT  in  all  of  the  reporting  categories. 
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Thought  and  Detail 

The  student  has  stated  the 
theme  directly  by 
introducing  it  in  the  first 
paragraph,  then  developing 
it  throughout  the  piece. 
Selective  choice  of  details 
develops  the  thought  and 
provides  defence.  Specific 
details,  such  as  the  dog's 
stance  and  the  runner's  fist 
and  facial  expression, 
support  the  concept  of 
confrontation  that  is 
central  to  this 
interpretation.  Specific 
reference  to  the  composition 
of  the  photograph  has  been 
attempted  and  provides 
appropriate  support.  The 
conclusion  is  a positive  and 
insightful  observation. 

Organization 

The  introduction  is 
effective  in  establishing  a 
framework  and  in  promoting 
further  reading.  Topic 
sentences  have  been  provided 
to  control  and  focus  each 
paragraph.  Smooth  and 
effective  transitions  link 
the  development.  The 
conclusion  is  successful;  it 
not  only  ends  the  piece,  but 
it  does  so  by  enhancing  the 
earlier  ideas  and  expanding 
on  the  student ' s own  theme . 
Repetition  of  the  concept  of 
difficulties  to  be  expected, 
confronted,  and  overcome 
unifies  the  composition. 
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Writing  Skills 


A proficient  control  of 
language  is  shown  throughout 


the  response.  Structures 
appear  to  be  purposefully 


arranged,  such  as  the  use  of 
the  infinitive  "to  run"  in 


the  first  sentence  and  the 
use  of  an  expression  marked 
by  quotation  marks  ("You've 
got  to  be  kidding"). 

Diction  is  proficiently 
used,  with  many  instances  of 
carefully  chosen  words,  such 
as  "clench,"  "encounter," 
"angled,"  "stance,"  and 
"stand  off."  Some  errors 
are  present  in  conventions, 
but  considering  the 
attempts,  risks,  and  length, 
the  paper  is  seen  to  be 
PROFICIENT  first-draft 
writing. 
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SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  — Student  Sample  B 

GENERAL  COMMENT 


The  student  has  expressed  a well-considered  theme  for  the  picture:  obstacles  in 

life  are  hardships  to  be  overcome  through  effort.  This  theme  has  been  developed 
through  accurate  and  clear  details  provided  as  evidence.  The  language  is  uneven, 
for  example,  the  very  effective  phrase  "mud  of  troubles"  occurs  near  omitted  words 
and  endings,  occasionally  awkward  expressions  and  misspellings.  This  response  is 
representative  of  4 CAPABLE  in  most  of  the  reporting  categories. 
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Thought  and  Detail 

A theme,  the  "race  of  life," 
is  introduced  in  the  first 
paragraph  and  sustained 
throughout  the  work. 
Development  through  specific 
details  that  refer  to  the 
photograph's  content  and  the 
photographer's  contribution 
to  creating  the  image  have 
been  provided.  References 
to  the  photographer's 
technique  have  also  been 
included.  One  detail  from 
the  photograph,  the  muddy 
foreground  marked  with  human 
footprints  and  one  pawprint, 
is  developed  into  "the  mud 
of  troubles,"  a thought 
elaborated  upon  to  provide 
further  discussion  of  the 
well-considered  theme.  The 
last  sentences  are 
insightful.  The  student's 
use  of  "perhaps"  suggests  a 
sophisticated  approach  to 
analysis . 

Organization 

The  beginning  clearly 
establishes  the  main  idea 
and  sets  a focus  that  is 
consistently  supported  and 
elaborated.  The  content  is 
coherently  related  and 
transitions  have  been  chosen 
to  connect  ideas  well.  The 
conclusion,  which  offers 
further  insight,  is 
appropriate  for  the  piece. 
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Writing  Skills 


The  clarity  of  writing  is 
affected  by  errors  in 
structure,  mostly  awkward 
wording;  missing  words  and 
endings;  and  misspellings, 
most  notably  "obsticals." 
Nevertheless,  there  is 
evidence  of  the  use  of 
structures  to  create 
effectiveness,  such  as  the 
sentence  beginning  "As  he 
continues  to  run..."  and  the 
last  sentence.  As  well,  a 
variety  of  lengths  and  types 
of  sentences  has  been  used. 


SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  — Student  Sample  C 

GENERAL  COMMENT 


The  student  understands  the  picture  and  interprets  it  in  a plausible  way  without 
expanding  on  the  ideas  presented.  While  there  is  some  disjointedness  between 
sentences,  the  arrangement  of  ideas  does  facilitate  attention  to  the  intent  of  the 
question.  Writing  skills  show  some  attempt  at  effective  expression.  This  response 
is  representative  of  3 ADEQUATE  in  all  of  the  reporting  categories  but  is  shorter 
than  most  of  the  papers  receiving  a 3. 
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Thought  and  Detail 

This  is  a conventional  and 
generalized  description  of 
the  picture,  concentrating 
on  the  solitary  runner  and 
the  "miserable"  day.  The 
details  present,  such  as 
"shown  by  the  expression 
given  by  his  face,"  are 
general.  They  convey  a 
sense  of  the  picture  rather 
than  identifying  any 
significance,  either  as 
details  or  in  general. 

Ideas  have  not  been  expanded. 

Organization 

The  response  is  structured 
adequately  by  following  the 
sequence  of  the  questions: 
what  the  photograph  means  to 
the  student,  how  the  content 
supports  that  interpre- 
tation, and  what  techniques 
exist  (through  general 
reference).  While  the 
beginning  and  ending  are 
adequate,  the  paper  stops 
rather  than  concludes. 
Coherence  has  been  attempted 
through  references  to  the 
picture,  but  the  ideas  are 
not  well  connected  to  one 
another  in  this  somewhat 
disjointed  response. 
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Writing  Skills 


The  structures  are  mostly 
simple,  with  some  sentence 
fragments  in  the  last 
paragraph.  Some  choices  and 
risks  are  effective,  such  as 
"captured  the  expression  on 
his  face"  and  "He  looks  to 
be  happy. . . because  at  least 
someone  is  watching  his 
performance."  Spelling  is 
correct:  "rainned"  is  a 
copying  error  since  the  word 
is  correct  in  the  draft. 
Considering  the  proportion 
and  complexity  of  the 
response,  it  is  considered 
to  be  adequate  writing  under 
examination  conditions. 


SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  — Student  Sample  D 


GENERAL  COMMENT 


The  interpretation  extrapolates  from  the  picture  without  consideration  of  the 
greater  context.  Some  specific  details  have  been  provided,  but  these  ideas  are  from 
the  student's  imagination  rather  than  from  close  observation  of  the  photograph.  In 
addition  to  these  content  problems,  the  paper  falters  in  coherence  and  mechanics. 
Limited  control  of  organizational  or  writing  skills  is  present.  This  response  is 
representative  of  2 LIMITED  in  all  of  the  reporting  categories. 


^zL 


Thought  and  Detail 

This  response  concentrates 
on  one  subject  of  the 
picture,  the  dog, 
particularly  on  speculating 
about  the  dog's  life.  The 
interpretation  is 
inappropriate,  suggesting 
that  the  life  of  a dog  is 
desirable  but  then  rejecting 
such  a life  as  not 
challenging.  Limited 
support  is  offered.  Because 
no  commentary  on  the 
marathon  runner  or  his 
encounter  with  the  dog  is 
offered,  the  presentation  is 
uncertain  and  the  task  is 
only  peripherally  addressed. 


Organization 

The  ideas  do  follow  an 
arrangement  (advantage  — 
disadvantage)  but  are 
haphazardly  connected. 
Coherence  falters  in  the 
middle  and  the  conclusion  is 
not  related  to  the  beginning. 

Writing  Skills 

Incomplete  sentences 
throughout  the  response 
impede  communication.  Lack 
of  control  of  structures  and 
no  awareness  of  effective 
sentences  are  present. 
Considering  the  proportion 
and  lack  of  complexity,  the 
skills  are  considered  to  be 
limited. 
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SECTION  III:  RESPONSE  TO  VISUAL  COMMUNICATION  — Student  Sample  E 


GENERAL  COMMENT 

The  student  has  imagined  a narrative  from  the  context  of  the  photograph,  without 
considering  the  whole  picture.  The  organization  is  conventional  and  functional  for 
a paragraph  answer.  The  expression  is  straightforward  with  few  problems  but  few 
effective  choices  either.  While  the  paper  is  representative  of  1 POOR  in  the 
Thought  and  Detail  scale,  it  is  a typical  3 on  the  other  two  scales. 
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Thought  and  Detail 

The  interpretation  is 
inappropriate.  Runner  128 
being  "wanted  by  the  law" 
and  being  pursued  by  "about 
ten  hunters"  is  an 
implausible  conjecture  from 
the  details  of  the 
photograph.  Other  details 
given  are  incorrect,  such  as 
the  reference  to  ten  hunters 
in  the  background  and 
"Runner  128  runs  into  [one] 
of  the  hunters  dogs."  The 
number  on  the  race  pinny  and 
the  imagined  flight  of  the 
runner  from  the  hunters  have 
not  been  connected. 


Organization 

While  there  is  some 
faltering  in  coherence, 
there  is  a functional 
beginning,  middle,  and  end 
and  the  sentences  are 
adequately  arranged. 
Although  the  content  is 
poor,  the  development  and 
order  are  generally 
acceptable. 


Writing  Skills 

The  sentences  are  complete. 
However,  errors  such  as 
spelling  "witch"  for 
"which,"  "on"  for  "one,"  and 
"atacked,"  suggest  lack  of 
control  but  do  not  impede 
clarity. 
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APPENDIX 

English  33 
Scoring  Guide 
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Section  I:  Personal  Response  to  Literature  --  Scoring  Guide 

Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  6,  7,  8,  9,  12) 


When  marking  Thought  and  Detail  the  marker  should  consider  how  effectively 

• the  assignment  is  addressed 

• the  detail  supports  and/or  clarifies  the  response 


5 PROFICIENT:  An  insightful  understanding  of  the  situation  and  characters 

present  in  the  reading  selection(s)  is  effectively  established.  The 
student's  opinion,  whether  directly  stated  or  implied,  is  perceptive  and 
is  appropriately  supported  by  specific  details.  Support  is  precise  and 
thoughtfully  selected. 

4 CAPABLE:  A well-considered  understanding  of  the  situation  and  characters 

present  in  the  reading  selection(s)  is  appropriately  established.  The 
student's  opinion,  whether  directly  stated  or  implied,  is  thoughtful  and 
is  supported  by  details.  Support  is  well-defined  and  appropriate. 

3 ADEQUATE:  A plausible  understanding  of  the  situation  and  characters 

present  in  the  reading  selection(s)  is  clearly  established  and 
sustained.  The  student's  opinion,  whether  directly  stated  or  implied,  is 
conventional  but  is  plausibly  supported.  Support  is  general  but 
functional . 

2 LIMITED:  Some  understanding  of  the  situation  and  characters  present  in 

the  reading  selection(s)  is  evident,  but  the  understanding  is  not  always 
defensible  or  sustained.  The  student's  opinion  may  be  superficial,  and 
support  is  scant  and/or  vague,  and/or  redundant. 

1 POOR:  An  implausible  conjecture  concerning  the  situation  and  characters 

present  in  the  reading  selection(s)  is  indicated.  The  student's  opinion, 
if  present,  is  inappropriate  or  incomprehensible.  Support  is 
inappropriate  or  absent. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil 

the  assignment,  or  the  writing  is  so  deficient  in  length  that  it  is  not 
possible  to  assess  thought  and  detail. 


Organization  (Curriculum  Concepts  2,  3,  4) 


When  marking  Organization  the  marker  should  consider  how  effectively  the 
writing  demonstrates 

• unified  and  consistent  development 

• clear  and  coherent  order 


5 PROFICIENT:  The  beginning  creates  interest  and/or  promotes  further 

reading.  The  ideas  and  situations  are  developed  by  sentences  and 
paragraphs  that  flow  smoothly  and  coherently  to  an  appropriate  and 
effective  conclusion. 

4 CAPABLE:  An  effective  beginning  has  been  presented.  The  ideas  and 

situations  are  developed  by  sentences  and  paragraphs  that  are  coherently 
related.  The  conclusion  is  appropriate. 

3 ADEQUATE:  The  beginning,  development,  and  conclusion  are  functional. 

Sentences  and  paragraphs  are  generally  related,  but  coherence  may  falter 
on  occasion. 

2 LIMITED:  The  beginning  and/or  conclusion  are  nonfunctional. 

Relationships  between  sentences  and  between  paragraphs  are  frequently 
unclear. 

1 POOR:  The  introduction  and/or  conclusion,  if  present,  are  obscure. 

Sentences  and  paragraphs  are  not  coherently  related. 


Continued 
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Section  I:  Personal  Response  to  Literature  --  Scoring  Guide 

( continued ) 

Matters  of  Choice  (Curriculum  Concepts  3,  4) 


When  marking  Matters  of  Choice  the  marker  should  consider  the  extent  to 
which  the  writing  demonstrates  effectiveness  of 

• diction,  including  connotative  language,  imagery,  idiomatic  expressions, 
dialect 

• syntax,  including  such  choices  as  parallelism,  balance,  inversion, 
sentence  length  and  variety 


5 PROFICIENT:  Choices  evident  in  the  writing  are  usually  effective.  In 

many  instances  words  are  chosen  for  effect.  Many  sentences  are 
purposefully  structured  for  effect. 

4 CAPABLE:  Choices  evident  in  the  writing  are  often  effective.  Frequently 

words  are  chosen  for  effect.  Some  sentences  are  purposefully  structured 
for  effect. 

3 ADEQUATE:  Choices  evident  in  the  writing  are  occasionally  effective. 

Now  and  then  words  appear  to  be  chosen  for  effect.  Attempts  are  made  to 
structure  sentences  for  effect. 

2 LIMITED:  Choices  evident  in  the  writing  are  often  ineffective.  The 

writer  demonstrates  a lack  of  awareness  of  the  choices  that  are  available. 

1 POOR:  Choices  evident  in  the  writing  are  usually  ineffective.  Words  and 

structures  are  misused  to  such  an  extent  that  clarity  suffers. 


Matters  of  Convention  (Curriculum  Concepts  3,  4) 


When  marking  Matters  of  Convention  the  marker  should  examine  the  writing  for 
correctness  of 

• mechanics  (spelling,  punctuation,  capitalization,  etc.) 

• grammar  (agreement  of  subject-verb/pronoun-antecedent,  pronoun  reference, 
etc. ) 

Proportion  of  error  to  length  and  complexity  of  response  should  also  be 
considered. 


5 PROFICIENT:  The  writing  is  essentially  free  from  errors  in  spelling, 

punctuation,  and  grammar.  Errors  that  are  present  do  not  reduce  the 
clarity  of  communication. 

4 CAPABLE:  Few  errors  in  spelling,  punctuation,  and  grammar  are  present. 

These  errors  seldom  reduce  the  clarity  of  communication. 

3 ADEQUATE:  Occasional  errors  in  spelling,  punctuation,  and  grammar  are 

present.  Some  of  these  errors  may  impede  the  clarity  of  communication. 

2 LIMITED:  Frequent  errors  in  spelling,  punctuation,  and  grammar  are 

present.  Many  of  these  errors  impede  the  clarity  of  communication. 

1 POOR:  Numerous  errors  in  spelling,  punctuation,  and  grammar  are  both 

noticeable  and  jarring.  Most  of  these  errors  severely  impede  the  clarity 
of  communication. 
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Section  II:  Functional  Writing  - Scoring  Guide 

Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  5) 


When  marking  Thought  and  Detail  the  marker  should  consider 

• how  well  the  assignment  is  addressed  and  whether  the  purpose  specified  in 
the  assignment  is  fulfilled 

• awareness  of  audience/appropriateness  of  tone  (in  terms  of  purpose) 


5 PROFICIENT:  A precise  awareness  of  audience  is  demonstrated.  Tone  is 

appropriate.  Significant  information  is  presented,  and  this  information 
is  enhanced  by  precise  and  appropriate  details  that  effectively  fulfil 
the  purpose. 

4 CAPABLE:  A clear  awareness  of  audience  is  demonstrated.  Tone  is 

appropriate.  Significant  information  is  presented,  and  this  information 
is  substantiated  by  appropriate  details  that  efficiently  fulfil  the 
purpose. 

3 ADEQUATE:  A general  awareness  of  audience  is  demonstrated.  Tone  is 

appropriate.  Sufficient  information  is  presented,  and  this  information 
is  supported  by  enough  detail  to  fulfil  the  purpose. 

2 LIMITED:  Recognition  of  audience  is  demonstrated  but  is  not  sustained. 
Tone  may  be  inappropriate.  Essential  information  may  be  missing. 
Supporting  details  are  scant,  insignificant,  and/or  irrelevant.  The 
purpose  is  only  partially  fulfilled. 

1.  POOR:  Only  a vague  recognition  of  audience  is  demonstrated.  Tone  may  be 

inappropriate.  Essential  information  and  supporting  details  are 
lacking.  The  purpose  is  not  fulfilled. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil 

the  assignment,  or  the  writing  is  so  deficient  in  length  that  it  is  not 
possible  to  assess  thought  and  detail. 


Organization  (Curriculum  Concepts  2,  3,  4) 


When  marking  Organization  the  marker  should  consider  how  effectively  the 
writing  demonstrates 

• clear  and  logical  ordering  of  information 

• unified  ideas 

• sustained  coherence 


5 PROFICIENT:  A clearly  focused  statement  of  topic  or  function  is 

presented.  Details  are  coherently  related  and  are  developed  in  sentences 
and  paragraphs  that  flow  smoothly  to  an  effective  and  appropriate 
request,  statement  of  expectation,  or  other  conclusion. 

4 CAPABLE:  A well-defined  statement  of  topic  or  function  is  presented. 

Details  are  clearly  related.  The  request,  statement  of  expectation,  or 
other  conclusion  is  appropriate. 

3 ADEQUATE:  A general  statement  of  topic  or  function  is  presented. 

Details  are  generally  related,  but  coherence  may  falter  on  occasion.  The 
request,  statement  of  expectation,  or  other  conclusion  is  functional. 

2 LIMITED:  A vaguely  focused  statement  of  topic  or  function  is  presented. 

Details  are  vaguely  related.  The  request,  statement  of  expectation,  or 
other  conclusion  is  unclear. 

1.  POOR:  An  obscure  statement  of  topic  or  function  is  presented.  The 

relationships  among  chosen  details  are  obscure.  The  request,  statement 
of  expectation,  or  other  conclusion  is  absent  or  inappropriate. 
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Section  II:  Functional  Writing  --  Scoring  Guide  (continued) 
Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  Matters  of  Choice  AND 
Matters  of  Convention.  (See  Section  I for  clarification.) 


5 PROFICIENT:  The  selection  and  use  of  words  and  structures  is  usually 

effective.  Errors  in  spelling,  punctuation,  and  grammar  that  are  present 
do  not  reduce  the  clarity  of  communication. 

4 CAPABLE:  The  selection  and  use  of  words  and  structures  is  often 

effective.  Errors  in  spelling,  punctuation,  and  grammar  sometimes  reduce 
the  clarity  of  communication. 

3 ADEQUATE:  The  selection  and  use  of  words  and  structures  is  occasionally 

effective.  Errors  in  spelling,  punctuation,  and  grammar  occasionally 
impede  the  clarity  of  communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  is  often 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  often  impede 
the  clarity  of  communication. 

1 POOR:  The  selection  and  use  of  words  and  structures  is  usually 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  severely  impede 
the  clarity  of  communication. 
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Scoring  Guide  for  Section  III:  Response  to  Visual 

Communication  --  Scoring  Guide 

Thought  and  Detail  (Curriculum  Concepts  1,  3,  4,  5,  13,  14,  16,  17) 


When  marking  Thought  and  Detail  the  marker  should  consider  how  effectively 
the  details  selected  from  the  photograph,  and  the  discussion  of  these 
details,  contribute  to  plausible  and  consistent  interpretation  of  the 
cartoon  or  photograph. 


5 PROFICIENT:  Interpretation  of  the  photograph  is  insightful  and  is  in  the 

form  of  an  effective  generalized  area  or  theme.  Specific  details  used 
for  support  are  purposefully  chosen  and  add  clarity. 

4 CAPABLE:  Interpretation  of  the  photograph  is  well-considered  and  is  in 

the  form  of  a generalized  idea  or  theme.  Specific  details  used  for 
support  are  well-defined  and  accurate. 

3 ADEQUATE:  Interpretation  of  the  photograph  is  conventional  and  may  be  in 

the  form  of  a maxim  or  moral.  Details  used  for  support  are  clear  but  tend 
to  be  generalized. 

2 LIMITED:  Interpretation  of  the  photograph  is  vague  and  uncertain  and/or 

concentrated  on  a particular  detail  rather  than  on  the  photograph  as  a 
whole.  Details  used  for  support  are  inappropriate  and/or  unclear. 

1.  POOR:  Interpretation  of  the  photograph  is  inappropriate  or 

incomprehensible.  Details  are  irrelevent,  inaccurate,  or  absent. 

INS  INSUFFICIENT:  The  marker  can  discern  no  evidence  of  an  attempt  to  fulfil 

the  assignment,  or  the  writing  is  so  deficient  in  length  that  it  is  not 
possible  to  assess  thought  and  detail. 


Organization  (Curriculum  Concepts  2,  3,  4) 


When  marking  Organization  the  marker  should  consider  how  effectively  the 
writing  demonstrates 

• unified  and  consistent  development 

• clear  and  coherent  order 


5 PROFICIENT:  The  beginning  creates  interest  and/or  promotes  further 

reading.  Ideas  are  developed  by  sentences  and  paragraphs  that  flow 
smoothly  and  coherently  to  an  appropriate  and  effective  conclusion. 

4 CAPABLE:  An  effective  beginning  has  been  presented.  Ideas  are  developed 

by  sentences  and  paragraphs  that  are  coherently  related.  The  conclusion 
is  appropriate. 

3 ADEQUATE:  The  beginning,  development,  and  conclusion  are  functional. 

Sentences  and  paragraphs  are  generally  related,  but  coherence  may  falter 
on  occasion. 

2 LIMITED:  The  beginning  and/or  conclusion  are  nonfunctional.  Relation- 

ships between  sentences  and  between  paragraphs  are  frequently  unclear. 

1.  POOR:  The  introduction  and/or  conclusion,  if  present,  are  obscure. 

Sentences  and  paragraphs  are  not  coherently  related. 


Continued 


Scoring  Guide  for  Section  III:  Response  to  Visual  Communication 

( continued ) 

Writing  Skills  (Curriculum  Concepts  2,  3,  4,  5) 


When  marking  Writing  Skills  the  marker  should  consider  Matters  of  Choice  AND 
Matters  of  Convention.  (See  Section  I for  clarification. ) 


5 PROFICIENT:  The  selection  and  use  of  words  and  structures  is  usually 

effective.  Errors  in  spelling,  punctuation,  and  grammar  do  not  reduce 
the  clarity  of  communication. 

4 CAPABLE:  The  selection  and  use  of  words  and  structures  is  often 

effective.  Errors  in  spelling,  punctuation,  and  grammar  sometime  reduce 
the  clarity  of  communication. 

3 ADEQUATE:  The  selection  and  use  of  words  and  structures  is  occasionally 

effective.  Errors  in  spelling,  punctuation,  and  grammar  occasionally 
impede  the  clarity  of  communication. 

2 LIMITED:  The  selection  and  use  of  words  and  structures  is  often 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  often  impede 
the  clarity  of  communication. 

1.  POOR:  The  selection  and  use  of  words  and  structures  is  usually 

ineffective.  Errors  in  spelling,  punctuation,  and  grammar  severely 
impede  the  clarity  of  communication. 
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